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Motivated by a change in English education curriculum of Nagoya University of
Arts and Sciences where spoken English is scheduled to be taught as an optional
subject from the academic year 2006, this article is an attempt to investigate fresh-
men background, interests, and learning need of English; and examine how the
findings can help EFL teachers teach prospective students effectively. For this pur-
pose, a general survey was conducted, and the data of 536 freshmen from five de-
partments was examined. Overall findings revealed that 90% students learned oral
communication in high school, 60% of them felt that their classes were effective,
80% showed interest to continue learning English at university level, and 93 %
had the opinion that English skills will help them in their future career. The results

were found in good agreement with the ones reported previously. The improvement
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for the spoken English course, in the form of suggestions for EFL teachers were

discussed as regards class size, instructional media, and contents.

Background of the Study

English teachers working in Japanese institutions should be fully aware of the
fact that English is the only foreign language taught throughout junior and senior
high schools in Japan (Miura 1997, Johnson 1995, O' Sullivan, 1994, and Wadden
1993). It is also the only language which has been widely taught in many Japanese
universities as a required subject, and even in some of the elementary schools and
kindergartens (F'D Foramu 1999, and Wordell and Gorsuch 1992).

Recently, academic efforts and major changes for improving English education
grew even larger and faster (Tanabe 2003, and Milan 2001) especially in universi-
ties since ‘The percentages of students continuing on to universities and graduate
schools are both increasing. (Asahi Shinbun 2003, cited in Tanabe 2003:4), and
particularly after the introduction of the 2003 Action Plan to Cultivate ‘Japanese
with English Abilities’ by the Ministry of Education, Culture, Sports, Science and
Technology (MEXT), One of such major changes in the 2003 Action Plan under
the ‘Tmprovement in the evaluation system for selecting school and university ap-
plicants’ is the widely known ‘introduction of a listening test in the University
Center Examination (targeted for implementation from 2006) (Ministry 2003).

To this end, several contributions have been made towards promoting English
education at Japanese universities through surveying non-English major students
which closely relate to the present study. Burden (2002), in an effort to investigate
what university students believe about learning English, surveyed students from
3 Japanese universities (prefectural, national, and private) majoring in Education,
Law, Nursing, Japanese History, and reported the results of 1057 students (686
males, 371 females) including 37 Chinese, 5 South Koreans, 1 Russian, and 1 Ma-
laysian. On the other hand, Burden (2000), Cullen and Morris (2002), and Burden
and Stribling (2003) informed results of the use of Japanese language in university
conversation classes. Long (1997), focusing on a particular English course at his
university, investigated students” attitude towards the course, and based on the find-

ings offered suggestions for its improvement.
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Objectives of the Study
To make the curriculum and teaching materials relevant to the students, use
need analysis techniques to find out about your students need, goals and
interests, and build these into your curriculum as much as possible.
Dornyei (2001:140)

In light of the literature reviewed above, this article is motivated by a change in
the writer’ s working environment and encouraged by a genuine need of the ‘Pro-
motion of practical research’ (in the 2003 Action Plan) concerning ‘English educa-
tion at universities (Ministry 2003) in that English relating to the ‘General Educa-
tion' of Nagoya University of Arts and Sciences (NUAS) is scheduled to be taught
as an optional subject from the academic year 2006. The NUAS currently offers re-
quired courses of spoken English (formally Eigo Communication-EC) for the year
1 students, and Written English (Sogo Eigo-SE) for the year 2 students from five
departments (Nutritional Studies, Visual Media, Design, Creative Fashion Design,
and Child Care). EC is scheduled to be optional from the academic year 2006, and
SE from 2007 for all but the Child Care department. In this regard, for generat-
ing initial motivation Dornyei (2001:140) suggests that it is necessary to make the
curriculum and teaching materials relevant to the students by using need analysis
techniques to find out about your students need, goals and interests, and build these
into your curriculum as much as possible.

Therefore, for administrative purposes, and to make classroom teaching effective
in the new curriculum, there seems to be an urgent need of a need analysis through
a general survey. The present study will specifically focus on the following two
research questions: (1) What are freshmen background, interests, and learning need
of English?, and (2) How can the findings help EFL teachers teach prospective
freshmen effectively? The report will first, describe the steps employed in design-
ing a survey instrument; next, discuss the findings of the survey; and last, offer

suggestions for EFL teachers to teach spoken English classes effectively.

Developing a Survey Instrument
According to Nunan (1992, cited in Griffee 1997:19) the creation of valid and
reliable questionnaires is a specialized business. A teacher cannot simply make a

questionnaire, administer, and report the results. Before a questionnaire can be used
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for research purposes, it must be reported how the questionnaire was constructed,
how it was piloted, and what if any revisions were made on the pilot questionnaire
results. Seliger and Shohamy (1995: 245) suggested that a detailed account of all
the procedure involved is necessary for validating the result as ‘it is of special sig-
nificance in qualitative research since there are not set procedures for conducting
such research.” Griffee (1997) offered suggestions for making a valid and reliable
questionnaire instrument.

Employing the above guidelines and the ones by Brown (2001), the procedure of
developing a survey instrument for this project, which is a product of the writer s

several years of small research projects, is outlined below.

Preliminary Construct

The basic idea of survey questions was developed from the writer' s freshmen
classes of NUAS while discussing with them about their English study prior to this
university, and their preferences of learning skills and activities in order to teach
them spoken English according to their levels and interests. This, eliciting a set of
appropriate questions and their expected responses, lead to a preliminary question-
naire which was used in subsequent classes at the beginning of semesters for the
objectives mentioned above. Students were first asked to fill in the questionnaire,
and then discuss with me in small groups which was done mainly in Japanese.

To design the preliminary survey instrument several responses were constructed.
For instance, I was under the impression that students learn Oral Communication
(OC) for one year and by foreign staff. I was also unaware that some students
study more than once a week. Lesson time was assumed to be 50 minutes. How-
ever, I came to know that the students study for 1-3 years, by both Japanese and
foreign teachers, and that lesson time vary from 30 through 90 minutes. Some new
questions were also introduced such as ‘Have you ever studied English abroad?’ or
‘Have you ever studied English outside junior or high schools? . The initial ques-
tion ‘Did you learn more speaking or listening in your OC classes? was changed
to ‘What skills did you learn in your OC classes? since all students informed that

they learned all skills besides grammar.

Piloting the Survey

The survey instrument was piloted at least in 2-4 classes for two years as a rou-

46



FENRE LDCHDEEEFE(ICRT DFEDFERE. BOBIURRICOVTORERSE

tine class activity at the beginning of a semester. The result of the survey was also
informed from to time to colleagues to form them a general idea of new students.
As an example, Table 1 reports the findings of a pilot study in which 48 freshmen
from two NUAS classes (Visual Media and Creative Fashion Design) were sur-
veyed in April, 2002.

Table 1: Findings of the pilot study

01 93 % learned oral communication in high school
02 73% learned for one year
19 for two years
8 for three years
03 43% learned by Japanese teachers
50 by both
7 by foreign teachers
04 67% had lessons once a week
30 two times
3 three times
05 59% learned speaking (25%), and listening (34%)
41 reading (18%), and writing (23%)
06 84% liked OC classes (8%), a little (28%), responded ok (48%)
07 21% traveled abroad for pleasure
08 5% had a home stay mainly in English speaking counties
09 95% interested to study speaking (52%) and listening (43%)
5 reading and writing

The results of this first group of freshmen are purposely reported here to see if
the general patterns in findings have been changed.

As the pilot study was done in my own classes, it was not essential to prepare
a Japanese version since I could respond to students inquiries during the class
hours. However, I kept a record of the students’ questions and response items for

future use.

Revising the Instrument

The survey instrument was revised, and the following three new questions, spe-
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cifically important for the present research, were added. (14) Are you interested to
continue learning English?, (15) What skills are you most interested to learn?, and
(16) Do you think English skills will help you in your future career? (see Appendix
A)

The instrument was translated in Japanese by the writer s spouse who had a BA
in British and American Studies, TOEFL 623, TOEIC 955, and has been an Eng-
lish teacher. The Japanese translation of certain questions and associated response
items was difficult and time consuming as it was not possible to find equivalent ap-
propriate words and/or phrases. Therefore, some questions and response items were
first written in Japanese and then modified in English version. The instrument was
reviewed by two Japanese professors of non-English majors, and a student of the
same age as the actual participants. Lastly, the instrument was tested in different
classes with some students to make sure that the contents are clearly understood.
During testing the total time for administrating the survey instrument was found to

be approximately 10 minutes.

Administrating the Survey

A total 536 NUAS freshmen (386 females and 150 males) from five non-English
major departments, that are Nutritional Studies, Visual Media, Design, Creative
Fashion Design, and Child Care were surveyed (see Table 2).

Administration of the survey was carried out by five foreign English language
instructors and a Japanese professor of the Child Care department besides the
writer in July-August 2005. Copies of the Japanese version of the survey (Appendix
B), consisting of two A4 sized pages (front and back), were given to the instructors
in separate envelopes. Because of space limitations the Appendix B is reported here
on a single page. The instructors collected the data in their regular classes, and re-

turned the envelopes to the writer.

Table 2: Classification of subjects according to their Majors

Department Subjects Females Males
Nutritional Studies 137 114 23
Visual Media 117 52 65
Design 77 50 27
Creative Fashion Design 48 35 13
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Child Care 157 135 22
Total 536 386 [72%] 150 [28%]

Analyzing the Survey

The frequency of responses in each question is calculated by carefully counting,
and checking whether the final result is correct. It was difficult to have the results
checked by researchers other than the writer which is generally required to get a
reliable data as suggested by Seliger and Shohamy (1995:205) mainly because no
such persons were available. The raw score (i.e. frequency) was then used to esti-
mate the mean (average) percentage.

It is to be noted that although 536 completed questionnaires were received, some
of the entities in the questionnaires were unanswered. Therefore, responses to each
question were counted separately. Furthermore, for the convenience of readers, all
results in this study are presented in percentages and whole numbers by counting
fractions of 0.45 and over as a whole number and disregarding the rest. However,

the calculations obviously lead a total and/or mean result to 99-101%.

Results and Discussion

This paper began with two research questions. The first one, ‘What are freshmen
background, interests and learning need of English? will be responded to below
by answering to the questions (1)-(16) in the survey instrument. For clarity, the
questions (1)-(16) are changed to Q1-Q12. Table 3-Table 11 show the percentages
of responses as regards Freshmen Background of English in each of the five depart-
ments. Table 12-Table 13, and Table 14 comprise results of Freshmen Interests, and

Freshmen Learning Need respectively.

Freshmen Background of English
Q1I: Did you learn Oral Communication in high school? [Table 3]

Overall, a large number of students (89%) responded that they learned OC in
high school, where as at the department level the overall pattern was similar. How-
ever, there was a slight variation in terms of percentages, in that Child Care stu-

dents responded 3% higher, and responses from Media students were 6% lower.
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Table 3: % of learning OC in high school

Item/Dept Nutrition =~ Media Design Fashion  Child Care Mean
Yes 90 85 90 90 92 89
No 10 15 10 10 8 11

Q2: How long did you learn Oral Communication? [Table 4]

Students’ responses varied in number of years from 1/2 through 3 years with
maximum of 56% for 1 year, minimum for 1/2 year; and 21% and 22% for 2 and 3
years respectively. At the department level, however, Nutrition and Child Care had

a similar pattern. On the other hand, Media, Design and Fashion had similarities.

Table 4: % of length of OC classes

Item/Dept Nutrition ~ Media Design Fashion  Child Care Mean
1/2 year 0 0 0 7 1 1
1 year 63 52 51 52 60 56
2 years 22 19 22 19 22 21
3 years 15 29 27 21 18 22

Q3: How often did you learn Oral Communication? [Table 5]

Students” responses varied in frequency from once (52%), 2 times (36%), and 3
times (12%). As regards departments, the pattern was similar with the exception of
Design where students had more lessons 2 times a week as compared with the ones

in other departments.

Table 5: % of frequency of OC classes

Item/Dept Nutrition ~ Media Design Fashion  Child Care Mean
Once a week 50 54 43 61 53 52
2 times a week 31 32 47 31 36 36
3 times a week 19 14 10 8 11 12

Q4: How long were your Oral Communication lessons? [Table 6]

Overall length varied from 45-minute through 65-minute with a majority of 79%
who had lessons of 50-minute; and at the department level the order was Media
(87%), Design (85%), Nutrition (85%), Child Care (78%), and Fashion (64%).
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Very few students reported that they had 30 or 90 minutes lessons. The 30-minute
lessons were not included in the data, where as those of 90-minute were counted as

two lessons of 45 minutes

Table 6: % of length of OC lessons per week

Item/Dept Nutrition =~ Media Design Fashion  Child Care Mean
45 Minutes 8 7 6 17 6 9
50 Minutes 83 87 85 64 76 79
55 Minutes 1 0 2 2 2 1
60 Minutes 1

65 Minutes 8 3 3 10 7 6

Q5: Who taught the Oral Communication classes? [Table 7]

Japanese staff was responded as the main teachers (47%) to teach OC classes,
followed by both foreign and Japanese staff (39%). Classes taught by foreign staff
were responded as minimum (14%). Almost a similar pattern was found at the de-
partment level with a slight difference with Design students where classes by Japa-

nese and both staff were the same.

Table 7: % of teaching staff of OC classes

Item/Dept Nutrition ~ Media Design Fashion  Child Care Mean
Foreign Staff 18 15 7 22 10 14
Japanese Staff 44 45 46 54 46 47
Both 38 40 47 24 44 39

Q6: What Oral Communication skills did you learn? [Table 8]

In OC classes, students learned more written (52%) than spoken English (48%).
However, listening was the main learning skill (25%) followed by speaking (23%).
As for the written language, the order was writing and grammar (19%), and read-
ing (14%). At the department level, the students from Fashion, Nutrition, and Child
Care had an approximate balance of spoken and written English, while those from

Media and Design had more lessons (about 5%) of written English.
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Table 8: % of learning skills in OC classes

Item/Dept Nutrition =~ Media Design Fashion  Child Care Mean
Speaking 25 20 21 24 23 23
Listening 24 26 24 28 25 25
Reading 11 16 15 15 12 14
Writing 18 19 25 14 21 19
Grammar 21 19 15 19 19 19

Q7: Do you think your Oral Communication lessons were effective? [Table 9]

Overall 58% students think that their OC lessons were effective. At the depart-
ment level, the pattern was slightly different with the responses from highest to the
lowest as Child Care (71%), Nutrition (64%), Design (55%), Fashion (52%), and
Media (48%).

Table 9: % of effectiveness of OC classes

Item/Dept Nutrition ~ Media Design Fashion  Child Care Mean
Yes 64 48 55 52 71 58
No 36 52 45 48 29 42

08: Have you ever studied English abroad or had a home stay? [Table 10]

Although a small number of students (8%) responded that they visited abroad,
almost all had a home stay. At the department level, students from Fashion and
Media had comparatively higher percentages respectively 15% and 9%. Of 33
students, 6 had a home stay for about 4 weeks, 12 for 2-3 weeks, 14 for 1 week
or less, and one student for 3 months. The student with 3 months’ home stay also
stayed abroad for 2 years and a half.

As regards visiting countries, the order from most to least was Australia, USA,
UK, New Zealand, Canada, Germany, Malaysia, Korea, Mexico, and Tonga. In
Burden' s study (2002), 3% students learned English for a month or more in an
English speaking country. This may mean that there has been an increase of Japa-
nese university students’ study abroad and home stay programs, and mainly in
English speaking countries. The tendency can also be seen in the pilot study (Table
1:08).
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Table 10: % of study abroad or home stay

Item/Dept Nutrition =~ Media Design Fashion  Child Care Mean
Yes 5 9 7 15 6 8
No 95 91 93 85 94 92

09: Have you ever studied English outside of schools? [Table 11]

Again overall a small number of students (17%) responded that they learned
English at language schools. At the department level, students from Design and
Child Care learned more during elementary and junior high schools; Nutrition and
Fashion did more during junior and high schools; while Media students studied
from elementary through high schools. Exceptionally few students (from Nutrition,
Child Care, and Media) responded Others (See Appendix A). It may include their
learning during study abroad. Surprisingly, most of these students studied English

for 3 years in junior and 3 years in high schools besides their regular school study.

Table 11: % of learning English at language schools

Item/Dept Nutrition ~ Media Design Fashion  Child Care Mean
Yes 15 19 17 18 14 17
No 85 81 83 82 86 83

Freshmen Interests of English
Q10: Are you interested to continue learning English? [Table 12]

Overall a large number of students (81%) responded that they are interested
to continue learning English at university level. The pattern was the same at the
department level, however, in the order of Fashion (97%), Nutrition (85%), Child
Care (82), Media (77%), and Design (65%).

Table 12: % of current interest in learning English

Item/Dept Nutrition ~ Media Design Fashion  Child Care Mean
Yes 85 77 65 97 82 81
No 15 23 35 3 18 19

Q11: What skills are you most interested to learn? [Table 13]

73% students showed interest in spoken while 27% preferred to learn written
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English. Overall the students were most interested to learn speaking (46%) fol-
lowed by listening (27%). The least interested skills were responded as writing (8%)
and grammar (8%). These patterns were also the same at the department level with
the exception of Fashion students who showed more interest in learning grammar
(10%) than writing (5%). It is worth to mention here that students in each depart-
ment preferred to learn speaking (43-49%) and listening (25-28%) with almost

similar rate of percentages.

Table 13: % of preferred learning skills

Item/Dept Nutrition ~ Media Design Fashion  Child Care Mean
Speaking 43 44 44 49 49 46
Listening 28 28 28 28 25 27
Reading 13 12 12 8 11 11
Writing 10 8 8 5 8 8
Grammar 6 8 8 10 7 8

Freshmen Need of Leaning English
Q12: Do you think English skills will help you in your future career? [Table 14]
Students’ responses to this important question seem encouraging as regards
their motivation and expectations. If the responses are viewed in terms of positive
(strongly agree and agree) and negative (disagree and strongly disagree), 93% stu-
dents think that English skills will help them in their future career.
However, at the department level the positive response pattern slightly differed
where as the order was Fashion (100%), Design (96%), Media (95%), Nutrition
(91%), and Child Care (83%) which may have implications for language teaching

in general and English teaching in particular.

Table 14: % of the need of learning English

Item/Dept Nutrition ~ Media Design Fashion  Child Care Mean
Strongly agree 36 51 46 56 31 44
Agree 55 44 50 44 52 49
Disagree 9 5 4 0 11 6
Strongly disagree 0 0 0 0 6 1
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Suggestions for EFL Teachers

The section will respond to the second research question ‘(2) How can the
findings help EFL teachers teach prospective freshmen effectively? For the con-
venience of readers a summary of findings is reported in Table 15 along with the
results reported previously. The first column represents the questions addressed in

the preceding section.

Class Size

In view of the major findings of this study, in a class originally comprising 20
students, 16 students (81%) may like to continue learning English (Table 15:10)
with 12 (73%) in spoken and 4 (27%) in a written class (Table 15:11). Likewise, if
a class consists of 15 students, 12 would like to study English with 9 as spoken and
3 as written. This indicates that in the new curriculum an optional class of spoken
English is likely to have 9-12 students, and that of written English 3-4 students de-
pending on the department. However, the tentative estimates, which merely provide
us a general idea of the class size in the new curriculum, may vary as the semester
proceeds. It is highly probable that the size will depend on how the students were
taught in the preceding semester, and the extent to which they were satisfied with
the class contents. The discussion below may offer a rationale for the approximate
figures as regards the class size by looking at other findings and the information

available in prevailing studies.

Table 15: Summarized Findings of the Present Study

01 89% learned OC in high school
02 56% learned for 1 year
21 for 2 years
22 for 3 years
03 52% learned once a week
36 2 times a week
12 3 times a week
04 79% had a 50-minute lesson
21 others
05 14% learned by foreign teachers
47 by Japanese teachers
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39 by both

06 48% learned speaking (23%), and listening (25%)
52 reading (14%), writing (19%), grammar (19%)
07 58% think OC lessons were effective
08 8% studied English abroad or had a home stay*
09 17% studied English at language schools
10 81% are interested to continue learning English
11 73% prefer to learn speaking (46%), and listening (27%)
27 reading (11%), writing (8%), and grammar (8%)
12 93% think that English skills will help them in their future career*

*Burden (2002)

In the present study, 93% students think that English skills will help them in
their future career (Table 15:12). The finding confirms the result in Burden's study
(2002) where 94% students responded that If I learn English very well, it will
help me get a good job' . This means that a majority of Japanese students have
expectations toward English skills in that they will help them in their future jobs.
Probably because of this strong motivation and positive learning experience of OC
in high school (Table 1:06, Table 15:07) a large number of students (81%) showed
willingness to continue learning English at university level (Table 15:10). 73% of
such students showed interest to learn spoken English (Table 15:11). A similar ten-
dency was found in the pilot study (Table 1:09), and the one reported by the writer,
as predicted by Richards (1974: 177), where students in their writings commented
on their OC classes in high school as T enjoyed listening class, so we can watch
English drama on TV. I think I will learn English for communication.” (Farooq
1999).

On the other hand, a lack of interest towards learning written English at univer-
sity level (Table 1: 09, Table 15:11) could be a reflection of high schools method-
ologies, described by Thompson (1995:223) as ‘The traditional Japanese regard
for authority and formality is in tune with teacher-dominated lessons where much
heed is paid to the ‘correct’ answer, learning of grammar rules and item-by-item
(rather than contextualised) vocabulary. More recent studies have reported that

‘English language instruction in high schools in Japan has largely been and still
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is dominated by yakudouku, a non-oral approach to foreign language instruction
thought to be related to grammar/translation’ (Gorsuch 1998:7); and ‘rote learn-
ing and memorization in Japanese schools.” (Susser 1998: 55). The situation can
also be seen in terms of students’ comments in their writings as ‘When I learned
English in high school, I learned only grammar. Japanese teacher taught me a lot of
grammar. | was getting hate English at that time. I thought Japanese students worry
about grammar.” (Farooq 1999).

The preceding arguments suggest that in order to maintain a class size in the
new curriculum, it seems essential for a teacher to design a class syllabus and asso-
ciated activities according to students need and interests, and outline them in the

syllabus in a way compressible by the low proficiency students.

Instructional Media

The survey results suggest that there are students who have more experience
of learning OC than others especially at the department level. On the other hand,
there are students whose OC lessons had more focus on written than spoken Eng-
lish (Table 8). If there are students who learned OC 2-3 times a week for 2-3 years
(Table 15: 03), they can be regarded as able students. However, the survey does not
tell how often a class in a year or term is taught by Japanese or a foreign teacher. If
the term ‘Both™ is taken as half and half, then an average student can be assumed
to have an experience of meeting 34% by foreign teachers and 66% by Japanese
teachers provided the frequency of lessons is the same (Table 15:05). To sum up,
this implies that if these students are taught together by a foreign teacher alone,
there would be a considerable number of students who had (1) no experience of
learning OC by a foreign teacher, (2) no exposure of spoken English at all, and (3)
less OC experience than others in their pre-university classes. If this were the case,
then it is highly probable that such students would find difficulties to follow an
English-only lesson.

Therefore, the suggestions are that to have a spoken English lesson understood
by most of the students, instructors should manage to use Japanese or look for an
alternative. This view is supported by the research carried out by Cullen and Mor-
ris (2002) in that they found that 98% low proficiency level Japanese students want
that their teachers should know Japanese. The finding is also confirmed by Burden

(2000) where 89% had such opinion. In fact, these works also found that 72%
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(Cullen and Morris), and 83% (Burden) students want their teachers to use Japa-

nese in class (also see Farooq 1993: 87-89).

Class Contents

A large number of students preferred speaking (approximately 20%) than listen-
ing (Table 15:11). It is interesting to see that students from all of the five depart-
ments preferred speaking over listening, and with similar percentages (Table 13).
A similar tendency is observed in the pilot study (Table 1:09). This strong interests
toward speaking could be a result of more focus on listening than speaking in
students’ high school OC classes (Table 1:05, Table 15: 06). The expectations are
that the prospective students will have even more experience of learning listening
because of the introduction of a listening test in the University Center Examination
(targeted for implementation from 2006) (see Ministry 2003). This will certainly
require serious efforts on the part of teachers to induce the learners to speak out
partly because of their low proficiency levels and partly because of their silent na-
ture as reported by Susser (1998: 59), Korst (1997: 280-281), Helgesen (1993: 37),
and O" Sullivan (1994: 90, 108).

Therefore, suggestions for teachers are to design activities that essentially pro-
vide more chances for speaking than listening where as the language practice
should be done in teacher-learner interaction, preferably in the form of teacher's ques-
tions since studies relating to ESL teaching have pointed out the need for teachers’
questioning. ‘In second language classrooms, where learners often do not have
a great number of tools . . ., your questions provide necessary stepping stones to
communication’ (Brown 1994:165, also see Nunan 1991: 192). In this regard, the
writer reported a model for motivating Japanese EFL learners employing the con-
cepts of (1) reduced forms, (ii) variations in speech, (iii) modified interaction, and
(iv) referential questioning strategies, common in natural spoken discourse analy-
sis. The testing of the model in university classrooms of various proficiency levels
from beginners through advanced Japanese learners showed remarkable results (see
Farooq 2004). Non-verbal activities or the ones that make students silent (e.g. read-
ing, writing or grammatical exercises) need to be avoided or minimized. Further-
more, the concept of negotiation or modification of meaning between interlocutors
(Chaudron 1993:130-131) or modified interaction that are widely known as com-

prehension check, clarification request, and confirmation check should be formally
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introduced and heavily practiced in spoken English classrooms as they form an
essential part of natural communication (Francis and Hunston 1995) and are con-
sidered ‘successful classroom second language acquisition’ (Nunan 1989: 47). The
examples of commonly employed prompts are Sorry?, Did you say absent?, and
What do you mean?. Middleton (2005:56), based on the findings of his experiment
concerning the use of negotiation strategies in English in Japanese junior and high
school classrooms, suggested that ‘students at a more advanced level can benefit
from study of these strategies’ . The strategies can also serve as an alternative of
using Japanese if things are not understood or misunderstood.

The suggestions above are especially important for two reasons: firstly, since in
the new curriculum the class size is likely to get smaller as mentioned above, and
secondly, the development of the speaking skills seems to relate to Japanese learn-
ers’ motivation according to Burden's findings (2002). In his study, 93% subjects
commented If I get to speak English well, I can have many chances to use it in
the future’ , and 81% had the opinion T would like to learn English so I can get

to know its speakers better.’

Recommendations for Further Study

The current study focused mainly on spoken English course of the university,
however, the analyzed data of written English (reading and writing) remained un-
touched since the optional course is scheduled to begin in the academic year 2007.
Moreover, because of time and space constraints, it was not possible to comment
on the qualitative data from the students” in response to the statement ‘Write down
below if you have any comments about your OC classes’ (Appendix A). The data
is intended to be utilized in future studies.

Another important area to examine is to look at the gender differences concern-
ing teachers  attention and learning preferences through the use of theoretical
models as the research in this area at university level is limited (see Farooq 2000).
Lastly, it is highly recommended to conduct a general survey from two different
groups of students, one with English and the other with non-English major, and
examine if the students with English major responded differently which could have
implications for EFL teachers as regards Japanese students’ motivation and expec-
tations towards learning English. If carefully planned, these projects can lead to a

postgraduate research and are particularly suitable for a master’s dissertation.
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Conclusion

In order to improve the quality of overall English education at Nagoya University
of Arts and Sciences where English is scheduled to be taught as an optional subject
from the academic year 2006, this article was an attempt to investigate freshmen
background, interests, and learning need of English through a general survey.

The data of 536 freshmen from five departments provided practical information
in that 90% students responded to have experience of learning spoken English in
high school, and 60% of such students felt that their classes were effective as well.
Probably because of this positive learning experience, 80% showed willingness
towards learning English at university level which in turn seemed to be the result
of their motivation and expectations where 93% students agreed that English skills
will help them in their future career. As an outcome of the study for improving the
new classes, the suggestions for EFL teachers are as follows: Firstly, an optional
class of spoken English is likely to have 8-12 students, and that of written English
3-4 students. To maintain the class size in each semester, teachers are suggested to
update their class syllabuses and associated activities, and outline them in the syl-
labuses in ways compressible by the low proficiency students. Secondly, in order to
have a spoken English lesson understood by most of the students, teachers should
manage to use Japanese or look for an alternative. Lastly, to respond to students’
expectations and motivation, teachers are strongly suggested to focus mainly on
speaking activities along with verbal communication with individual students. This
is especially important since, in the new curriculum, the class size is likely to be-
come smaller.

EFL and ESL teachers as well may have a tendency to teach according to their
own ‘beliefs in language learning and teaching’ as pointed out by Holland and
Shortall (1997), however, the learners can be benefited much more and motivated
as such if their lessons are carefully planned and taught by taking into consider-

ations their background, interests, and learning need of English.
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Appendix A
As a personal research project, this questionnaire is designed to improve the effectiveness
and qualities of our English education at this university. Please answer the questions by mak-

ing a circle and/or filling in spaces. M. Farooq
Sex: Male Female
Department: Nutrition Media Design Fashion Child Care

(I) About high school Oral Communication classes.
(1) Did you learn Oral Communication in high school?
Yes No
If you circle ‘Yes’ in (1), answer the following questions. If you circle ‘No’, go to (II).

(2) I Attended Minutes lesson, Times a week for _____ Years.
(3) Who taught the Oral Communication classes?
Foreign Staff Japanese Staff Both
(4) What Oral Communication skills did you learn?
Speaking Listening Reading Writing Grammar Others

(5) Do you think your Oral Communication lessons were effective?
Yes No
Write down below if you have any comments about your OC classes.

(I1) About study and traveling abroad
(6) Have you ever studied English abroad?

Yes No
If you circle ‘Yes’ in (6), answer the following questions. If you circle ‘No’, go to (9).
(7) Country / Countries
(8) How long did you stay?

I stayed Years Months Days

(9) Did you have a home stay abroad?

If you circle “Yes’ in (9), answer the following questions. If you circle ‘No’, go to (III).
(10) Country / Countries:
(11) How long did you have the home stay?
I stayed Years Months. Days.

(Il1) About learning English at language schools.
(12) Have you ever studied English outsides of schools?
Yes No
(13) If you circle “Yes’ in (12), fill in the blanks below. If applicable, please fill in all the
blanks.
A: In elementary school
B: In junior high school: =~ Years,_ Months
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C: In high school: Years, Months
D: Others: Years, Months

(IV) About your current interest in English.
(14) Are you interested to continue learning English?

Yes No
(15) If you circle ‘Yes’ in (14), answer the following question.

What skills are you most interested to learn?

Speaking Listening Reading Writing Grammar Others
(16) Do you think English skills will help you in your future career?

+ I Strongly agree

+ I Agree

« I Disagree

« I Strongly disagree

Thank you for your time.
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Appendix B
FAEDHEEICRT 2FBRBREFICOVTOHAE
COT Y= ME, EFHOKEL LR ROMEE B E T HHIED2D b O
T, CELRDEMICFKALTWALZEET L), THHE BB WA LFET. I8
ROEAHEY, FETL2HHEZOTHA TSV,

M. 7770

e B &
S BN MExXTAT TS TrvvarviEl FEdr7

| BEERICBIFDF—3IVIAZTa=5—y 3 VDEEICDVNT
(1) BKCTH—INaAIa=r—2arOR¥EEXZITELE,?
[EA A NY-3
DT, T [Ew] EEZETOARBEZ LS, [z | EEZ2HE T
HEATLZE N,
(2) BEIZOWTTRBICHT TBEZ LS,
Lh__ pom¥Es, EH_ W, FHRTF L.
(3) A—FNaAIa=r—3arOigEt Lol #HTLi,?
SREINZGE  HARANEM  Z2om)h
4) BRTOF—INITIa=lr—3 g yOEETCE. MEPOLICFEELTnzE R
WETH? (BEEEE)
AE—F 7 A=Y V—=FA T IATAYT Xk
Z DAt
(5) BRTHOF—INIAI 2=y —2avOREFZFERTHo-LBNT TR
=4 WV 2
FRTOF =NV Ia=r—2a YOFEEIOVTOBEEPHIUTTISREAT SV,

Il EBZfth, BILHERRICDONT
(6) FEFEEHME LB FORBRIEIHY T30 7
[ Y-
VT, 6T [1Fw] EEZZHORBEZLZS WV, [z | EEZHIE, (9~
HEATLZE N,
(7)) ZiE, EOETL2?
=44
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(8) WEMEMIMIE, ENRETLzD ? THEICE T TBER (728w,
__ % srH__H
(9) WHTDOR—LZAT A OFEERNEH ) 37
[E9% nys
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~NEATLZ S,
) Fhix, EOETLZA?
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